You Be George

[image: image1.png]The Role Clear Targets Play in Self-assessment

What is the purpose of student self-assessment?

What are the prerequisites—what does the student need to know before s/he can self-assess
accurately?

The Effects of Self-assessment on Student Learning

When students are involved m the assessment process—ithey are required to thank
aboul thewr own learning, arliculate what they undersiond ond what they still need 1o
learn—achievement improves. (Black & Wiliam, 1998a)

Self-assessment by pupils, far from being a luxury, 1S in fact an essential component of
Jormative assessment. (Black & Wiliam, 1998a)

Student SELF-assessment 1s cructal for feedback to be used effectively. Students are the
ones who must ulltmaltely take action Lo bridge the gap between wheve they ave and
where they are heading. The lranstiion from feedback Lo self~monitoring can occuy only
when the student comes to know what constitutes quality. (Sadler, 1989)

The process of engaging in self-assessment increases students’ COMMITMENT to achiev-
g important educational goals. (Covington, 1992)

e Self-assessment helps students make decisions about what to focus on next.

e Self-assessment is only possible when students know the goal of the work and have a vision of
quality.
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[image: image2.png]KEY 2: Clear Targets and KEY 5: Student Involvement

Student Self-assessment and Goal Setting

— Students use test plans as a basis for evaluation of strengths and areas of study.

— Students complete self-evaluation and goal-setting form on the basis of test or quiz results.

On the following pages you will find an activity students can do to help them know what the results of
a test mean about what they have learned and what they still need to work on. It is a way of provid-
ing descriptive feedback to students that engages them in self-assessment and goal-setting. (Blank
elementary and secondary student forms are on the CASL CD in the Chapter 5 file, “Goal Setting with
Tests.™)

Here is the process:

1.

The teacher identifies the learning target each item on the test represents and fills out the first
two columns on the form (elementary version on the next page, secondary version on page 42).

Secondary students mark one of the next two columns—confident or unsure—for each item as
they take the test. Younger students may skip this step—it’s not on the elementary version.

The teacher corrects the tests and hands them back.
Students mark the next two columns—"Right” or “Wrong”—Dby looking at their corrected tests.

Students mark the last two columns—"Simple Mistake” or “Don’t Get It”—by reviewing the items
they got wrong. To make this decision, they ask themselves, “Do I know what I did wrong? Could
I correct this myself?” If the answer is “Yes,” then they mark the “Simple Mistake” column. If the
answer is “No,” they mark the “Don’t Get It” column.

Students then transfer each learning target to one (or more) of three categories on the next
page—strengths, review, and further study.

Finally, they use the form of your choice to make a plan to improve.

Source: Adapted with permission from R. Stiggins, J. Arter, J. Chappuis, and S. Chappuis, Classroom Assessment for
Student Learning: Doing It Right—Using It Well (Portland, OR: ETS Assessment Training Institute, 2004), pp. 158-163.
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[image: image3.png]Name:

Identifying My Strengths and Areas for Improvement

Assignment:

Date:

Please look at your corrected test and mark whether each problem is right or wrong. Then look at
the problems you got wrong and decide if you made a simple mistake. If you did, mark the “Simple
Mistake” column. For all the remaining problems you got wrong, mark the “Don’t Get It” column.

. . Simple | Don’t
Problem Learning Target Right | Wrong Mistake | Get It

1 Place Value: Write numerals in expanded form to 10
thousands place

9 Place Value: Write numerals in expanded form to 10
thousands place

3 Place Value: Write numerals in expanded form to 10
thousands place

4 Place Value: Identify place value to the thousands
place

5 Place Value: Put numbers in order through the
thousands

6 Place Value: Put numbers in order through the
thousands

7 Place Value: Put numbers in order through the
thousands
Write fractions to match models
Write fractions to match models

10 Write fractions to match models

11 Write fractions to match models

12 Subtract 3-digit numbers with borrowing

13 Subtract 3-digit numbers with borrowing

14 Subtract 3-digit numbers with borrowing

15 Subtract 3-digit numbers with borrowing

16 Measurement: Read time to the nearest minute

17 Measurement: Read a thermometer

18 Measurement: Know how much a liter is

19 Measurement: Know how long a centimeter is

20 Measurement: Choose the right tool to measure
length, weight, liquid, and temperature
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Identifying My Strengths and Areas for Improvement

Assignment: Math Test #

Date: zri/ 1, 2009

Please look at your corrected test and mark whether each problem is right or wrong. Then look at
the problems you got wrong and decide if you made a simple mistake. If you did, mark the “Simple
Mistake” column. For all the remaining problems you got wrong, mark the “Don’t Get It” column.

. . Simple Don’t
Problem Learning Target Right Wrong Mistake Get It
Place Value: Write numerals in expanded form to
1 X
10 thousands place
Place Value: Write numerals in expanded form to
2 X
10 thousands place
Place Value: Write numerals in expanded form to
3 X
10 thousands place
Place Value: Identify place value to the
4 X
thousands place
Place Value: Put numbers in order through the
5 X
thousands
Place Value: Put numbers in order through the
6 X
thousands
Place Value: Put numbers in order through the
7 X X
thousands
Write fractions to match models X
Write fractions to match models X X
10 Write fractions to match models X
11 Write fractions to match models X X
12 Subtract 3-digit numbers with borrowing X
13 Subtract 3-digit numbers with borrowing X X
14 Subtract 3-digit numbers with borrowing X
15 Subtract 3-digit numbers with borrowing X X
16 Measurement: Read time to the nearest minute X X
17 Measurement: Read a thermometer X
18 Measurement: Know how much a liter is X X
19 Measurement: Know how long a centimeter is X
20 Measurement: Choose the right tool to measure X
length, weight, liquid, and temperature

Test based on plan in Table 5.1, CASL p. 130.
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George, a third-grader, filled out the form on the previous page after receiving his corrected test from
his teacher. Please imagine you are George—do a little self-analysis and goal setting by completing the
form on this page.

Name: George Test Date: Azr/ 1, 2009

| am good at these

Learning targets I got right:

| am pretty good at these, but need to do a little review

Learning targets I got wrong because of a simple mistake:

What I can do to keep this from happening again:

| need to keep learning these

Learning targets I got wrong and I'm not sure what to do to correct them:

What I can do to get better at them:

You can follow this or any self-analysis with a goal-setting activity. These and other goal-setting forms
can be found in CASL on pages 369-371 and on the CASL CD in the Chapter 12 file.
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, L could...

One thing I am going to start doing is...

I'll start doing this on

date

One way I'll know I'm getting better is ...

and work on it until

date

Source: Reprinted with permission from K. Gregory, C. Cameron, and A. Davies, Knowing What Counts: Self-assessment

and Goal-setting (Merville, BC: Connections, 2000), p. 45.

Goal

Steps

Evidence

What do I need to get better at? | How do I plan to do this?

What evidence will show 've
achieved my goal?

Time Frame: Begin

Date

End

Signed

Source: Reprinted with permission from K. Gregory, C. Cameron, and A. Davies, Knowing What Counts: Self-assessment

and Goal-setting (Merville, BC: Connections, 2000), p. 45.
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[image: image7.png]Secondary Example:
Identifying Your Strengths and Focusing Further Study

As you answer each question, decide whether you feel confident in your answer or are unsure about it
and mark the corresponding box.

Problem . . . Simple Don’t
4 Learning Target # Confident Unsure Right Wrong Mistake | Cet It

Analyzing My Results
1. After your test has been corrected, identify which problems you got right and which you got
wrong by putting Xs in the “Right” and “Wrong” columns.

2. Of the problems you got wrong, decide which ones were due to simple mistakes and mark the
“Simple Mistake” column.

3. For all of the remaining wrong answers, mark the “Don’t Get It” column.
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[image: image8.png]4. To identify your areas of strength, write down the learning target numbers corresponding to the

problems you felt confident about and got right. Then write a short description of the target or
problem.

My Strengths:

Learning Target # Learning Target or Problem Description

5. To determine what you need to study most, write down the learning targets numbers correspond-
ing to the marks in the “Don’t Get It” column (problems you got wrong, NOT because of a simple
mistake). Then write a short description of the target or problem.

My Highest Priority for Studying:

Learning Target # Learning Target or Problem Description

6. Do the same thing for the problems you were unsure of and for the problems on which you made
simple mistakes.

What I Need to Review:

Learning Target # Learning Target or Problem Description

Source: Reprinted with permission from R. Stiggins, J. Arter, J. Chappuis, and S. Chappuis, Classroom Assessment for
Student Learning: Doing It Right—Using It Well (Portland, OR: ETS Assessment Training Institute, 2004), pp. 160-162.
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[image: image9.png]Using the “You Be George” Process with a High School Biology Quiz

Unit 9a—Key Learning Targets

Below are 30 Key Learning Targets for Unit 2. In this assessment of your achievement of these learning
targets, you will identify the areas in which you demonstrated proficiency and the areas in which you need
to do additional study and preparation for mastery of the Unit 2 skills and knowledge.

1. Recognize that ecology is the scientific study of the interactions between organisms and their
environment

2. Distinguish between a population, community, ecosystem, biome and biosphere

3. Describe how organisms interact with each other in different ways (producers, consumers,
predator, prey, scavengers, parasites, decomposers) to transfer energy and matter in an ecosystem

4. Recognize that energy flows from one trophic level (one direction only) to another

5. Recognize 90% of the energy of a trophic level is lost during life processes and as heat in the transfer
to the next trophic level

6. Describe/diagram how energy/biomass/number relationships can be represented and calculated in
pyramids

Explain that energy for most ecosystems originates from the sun
Interpret a diagram or a description of the flow of energy in a food chain or food web

© ®» N

Explain how and why matter is constantly recycled in an ecosystem

10. Recognize that climate zones that affect populations of organisms result from the unequal heating of
the Earth which is warmer at the equator than the poles

11. Express how the recycling of matter is necessary to make it available for organisms to use
12. Describe the series of events that occur during ecological succession
13. Explain the major steps in each of the four biogeochemical cycles (H,0, CO,, O,, and N,)

14. Explain how all living populations will grow exponentially until they reach the carrying capacity of the
ecosystem

15. Describe why populations will stabilize themselves in logistic growth when the carrying capacity of the
ecosystem is reached

16. List factors that can influence the size of a population and explain their effects

17. Describe how population growth is determined by the relationship between birth rate, death rate,
immigration, and emigration

18. Summarize how population size can be affected by the limiting factors in an ecosystem

19. Analyze data tables and graphs of population growth

20. Develop data tables and graphs from population data

21. Distinguish between density-dependent and density-independent limiting factors and their effects

22. Infer possible causes for changes in population density

23. Explain why humans have a powerful influence on all ecosystems

24. Describe why human impact on an ecosystem is usually detrimental

25. Differentiate between the impacts of global warming, acid rain, and ozone depletion

26. Hypothesize the probable impact of a specific human activity on an ecosystem

27. Identify natural resources and how they affect the biosphere

28. Describe conservation biology and how it affects natural selection and the biosphere

29. Describe biodiversity and its role and importance in the biosphere

30. Recognize that ecologists use the scientific method of inquiry
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[image: image10.png]Identifying Your Strengths and Focusing on Improved Achievement

As you answer each question on the test, decide whether you feel confident in your answer or are
unsure about it and mark the corresponding box.

Question | | K% | Kknewtt | &St | uessed || it | ottt | e e | s
1 13
2 2
3 1,30
4 10
5 3
6 7
7 3
8 6
9 8
10 3,4,8
11 [3,4,8
12 5,6
13 5
14 | 14,15
15 17
16 519’3“’
17 24,26
18 4,9
19 13

1
0| 5%
o |68
22 10
23 10
24 3,18
25 3
26 12

Source: Used with permission from Steve Wavra, unpublished classroom materials, Sweetwater Union High School District,
Chula Vista, CA, 2007.
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[image: image11.png]Using the “You Be George” Process
with a Pretest at the Beginning of a Unit

Teacher: Paula Smith Grade Level: 6
Subject Area: Regular Math Date: 12/13/05
Targets:

1. Students will analyze their fraction pre-assessment to determine strengths/weaknesses.
2. Students will formulate a plan of action for increasing their understanding of fractions.

Materials:

Plan of Action form, problem chart (indicating which questions match specific targets), corrected
fraction pre-assessment

Anticipatory Set:

Reflect on the past decimal quiz. Discuss benefits of charting the growth from pre- to post-
assessment.

Target Introduction:

1. Inform students of the targets for the upcoming fraction study.

2. Discuss the importance of a good plan when attempting to strengthen weak areas.

3. Tell students that target for period is to devise a plan of action for the fraction study.

Instruction:

1. Pass back corrected pre-assessment quizzes and allow students a moment to look them over.

2. Work through one of each type of question at the overhead. This will allow students to determine
if they made simple or complex mistakes, if any.

3. Using question chart and Plan of Action form, permit students to chart number of questions
correct/incorrect, organized by specific targets.

4. Allow students time to indicate whether simple mistakes were made and to rate their understand-
ing of each target.

5. Discuss the qualities of a good plan of action for increasing understanding of fractions. Brainstorm
ways to help self, get help, etc.

6. Give students time to begin formulating plan of action after informing them of guidelines. If
needed, finish for homework.

Check for Understanding:

1. Collect pre-assessment and Plan of Action form.

2. Determine if plan is reasonable and require revisions, if needed.

3. Follow up with post-assessment chart to decide if plan was followed and successful.
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[image: image12.png]Fraction Study—Plan of Action

Fraction Study Targets:

[ will use factors to rewrite fractions in lowest terms.
[ will use common denominators to compare, order, add, and subtract fractions.

I will use the relationship between fractions and mixed numbers to add, subtract, multiply, and divide
fractions.

Pre-assessment Results Plan of Action
Lesson
Targets # # Simple
Right Wrong Errors 6 él—/\’

Fractions to What is your strength?
Lowest Terms
Fraction What is your specific
Multiplication target (weakness)?

Fractions to
Mixed # Who will help you

reach your target?

Mixed # to
Fraction

Order/Compare
Fractions

Fraction/Mixed #
Addition

Fraction/Mixed #
Subtraction

Mixed #
Multiplication

Fraction/Mixed #
Division

Source: Adapted with permission from Paula Smith, unpublished classroom materials, Naperville Community Unit School
District 203, Naperville, IL, 2009.
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[image: image13.png]California State Test
Poway Grade 3 Student Involvement on Practice Test

The following form was used in the Poway School District to entice students to become more invested

in the CST. The teacher reported that it worked. Students were much more interested in doing well on
the CST after having engaged in self-assessment with the practice test.

CST Released Test Questions English-Language Arts

Kt Standard assessed Right Wrong Skipp_ed S!mple More study
question mistake

1 Word Analysis 1.6

2 Literary Response 3.2

3 Literary Response 3.2

4 Literary Response 3.4

5 Literary Response 3.1

6 Reading Comprehension 2.2

7 Reading Comprehension 2.7

8 Reading Comprehension 2.4

9 Reading Comprehension 2.7

10 Word Analysis 1.6

11 Literary Response 3.3

12 Reading Comprehension 2.6

13 Reading Comprehension 2.6

14 Literary Response 3.4

15 Word Analysis 1.1

16 Word Analysis 1.4

17 Word Analysis 1.4

18 Reading Comprehension 2.1

19 Reading Comprehension 2.1

20 Word Analysis 1.4

21 Word Analysis 1.5

22 Word Analysis 1.8

23 Written Conventions 1.2

24 Writing Strategies 1.4

25 Writing Strategies 1.3

26 Written Conventions 1.8

27 Writing Strategies 1.1

28 Written Conventions 1.1

29 Written Conventions 1.5

30 Written Conventions 1.7

31 Written Conventions 1.4

32 Written Conventions 1.9

Source: Used with permission from Janet Malone, unpublished classroom materials, Poway Unified School District,
Poway, CA, 2006.
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