Student-friendly Language
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Converting Learning Targets to Student-friendly Language

The Process

1
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Identify an important learning target, or one students have difficulty learning.
Identify word(s) needing clarification.
Define the word(s). We use a dictionary as a starting point.

Rewrite the definition as an “I can” (or an “I am learning to™) statement, in terms that your
students will understand.

Try it out on students or a colleague and refine as needed.

Have students try this process for subsequent learning goals.

The Process in Action

Summarize text

1. Word to be defined: Summarize
Summarize: To give a brief statement of the main ideas and significant details.

2. Student-friendly language: | can summarize text. This means I can make a short statement of
the main ideas and most important details from a passage I have read.

Make predictions

1. Word to be defined: Prediction
Prediction: A statement saying that something will happen in the future.

2. Student-friendly language: I can make predictions. This means I can use information from what

I read to guess at what will happen next. (Or, to guess what the author will tell me next.)
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Select either “infer” or “hypothesize.” Follow the process to convert it to student-friendly
language.

Word(s) to be defined: [nfer
Definition:

Student-friendly language: [ can

This means I can

Word(s) to be defined: Hypothesize
Definition:

Student-friendly language: [ can

This means I can
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An Example with the Reasoning Target “Infer”

This teaching idea can be used when students don’t know what an inference is and don’t know what to
do when an assessment item asks them to “read between the lines.” It is an example of what you can
do with a student-friendly version of a reasoning learning target.

Scenario

TEACHER: “Have any of you ever known what you're getting for a present before you opened the
package?” (Hands wave in the air.) “What was it? Luke?”

LUKE: “1t was a basketball.”

TEACHER: “How did you know it was a basketball? Did it say ‘To Luke—Basketball’ on the label?”
LUKE: “Noooo. | knew it was one because I asked for it, and it was round, and it bounced.”
TEACHER: “So you made a guess, based on clues.”

LUKE: “Yeah.”

TEACHER: “How about you, Sarah?”

SARAH: “It was a bike.”

TEACHER: “What were your clues?”

SARAH: “Well my mom said it was a pony, but I knew it was a bike.”

TEACHER: “How did you know it wasn’t a pony?”

SARAH: “It was too skinny.”

(The teacher then asks for other examples— “What did you get? How did you know? —reiterat-
g Lhe concept thal students made corvect guesses based on clues. )

TEACHER: “You all made guesses and you were right because you had some clues. When we make

a guess based on clues, we call that an inference.” (She writes the word inference and the definition
on a piece of chart paper.) “Let’s practice inferring some more.” (She walks up to a student wearing a
turquoise sweater.) “I'm going to make an inference that Maria’s favorite color is turquoise. Maria, is
your favorite color turquoise?”

MARIA: “Well, no.”
TEACHER: “What happened here? [ made a guess and I based it on a clue. What went wrong?”

STUDENTS: “You didn’t have enough clues.” “Just because she’s wearing a turquoise sweater today
doesn’t mean she loves it.” “Maria hardly ever wears turquoise.”

TEACHER: “What would I have to see in order to make a confident guess that her favorite color is

turquoise?”
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TEACHER: “So it’s not enough to have one clue to make a good inference. I might need three or four
clues.”

JAMAL: “Well if she wore turquoise every day, that’s just one clue, but it happens over and over.”

TEACHER: “So we could call that a repeated clue? An inference, to be a good one, needs to be based
on enough clues—more than one piece of evidence or the same evidence repeated over and over?”

JAMAL: “Yeah.”

TEACHER: “Let’s call this a level 3 inference,” and under the definition of inference, writes: 3 = A
guess based on enough clues. “Now, think about the guess that Maria’s favorite color is turquoise. Let’s
call that a level 2 inference. How would we define that? It’s a guess, but what’s wrong with it?”

JAMAL: “It doesn’t have enough clues.”
(The teacher writes 2 = A guess, but not enough clues.)

TEACHER: “Okay. Now what if I guessed that Jerome’s favorite color is orange. What would you call
that? Is it an inference? It’s a guess isn’t it?” (Jerome is not sporting any evidence of orange.)

STUDENTS: “Yeah but you don’t have any evidence.”
TEACHER: “What kind of an inference is it?”
STUDENTS: “A bad one.”

TEACHER: “So, we could call a poor inference a wild guess because it’s not based on any clues. Let’s
call this a level 1 inference.”

(The teacher writes: 1 = Wild guess—no clues.)

In this example, the teacher is guiding students in developing a simple scoring guide for quality infer-
ences by using strong and weak examples to help them get a clear vision of exactly what constitutes
a high-quality response to an inference question. The figure below shows the inference rubric they
developed.

Inference: A guess based on clues
3 = Guess based on enough clues
2 = Guess, but not enough clues

1 = Wild guess, no clues

Source: Reprinted with permission from J. Chappuis, Seven Strategies of Assessment for Learning (Portland, OR: ETS
Assessment Training Institute, 2009), pp. 47-49.
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Which of the learning targets you teach might benefit from conversion to student-friendly language?
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Benchmark:

Explain that some structures in the modern eukaryotic cell developed from early prokaryotes,
such as mitochondria, and in plants, chloroplasts.

Learning Targets:

The wording of this objective implies knowledge/understanding. In fact, reading the objective
effectively teaches it to you. I expect my students to explain a little more about how those struc-
tures developed. This objective requires an understanding of the vocabulary terms prokaryote
and eukaryote primarily, with mitochondryia and chloroplasts being secondary vocabulary terms
(you don’t actually need to know what a chloroplast or mitochondrion is to learn the objective).
Students should be able to describe the pieces of evidence that lead scientists to the conclusion
that the objective is true.

Student-friendly Targets:
e [ can define prokaryole and eukaryote and give examples of each.
e [ can describe where mitochondria and chloroplasts come from.
e [ can describe the evidence that explains where mitochondria and chloroplasts come from.

Benchmark:

Explain the role of cell membranes as a highly selective barrier (diffusion, osmosis, and active
transport).

Learning Targets:

If you were to limit the scope of this objective to only what is written, students would simply have
to describe that cell membranes are selective—that is, they let some things in and out but not
others. I expect my students to do a lot more with this objective. They should be able to distinguish
between types of membrane transport and describe what would happen in a variety of scenarios.
As written, the benchmark is knowledge/understanding, but it lends itself well to reasoning and
product learning targets.

Student-friendly Targets:
e [ can define osmosis, diffusion, and aclive lransport.
e [ can predict what will happen when cells are placed in a variety of solutions.

e [ can determine if a process is 0smosis, diffusion, or active transpori based on how
materials are moving into or out of a cell.

Source: Used with permission from Andy Hamilton, unpublished classroom materials, West Ottawa Public Schools,
Holland, MI, 2008.

© 2009 ETS Assessment Training Institute, Portland, OR, www.ets.org/ati. Permission to copy granted to educational
agencies for use in training, subject to compliance with Conditions for Approved Use.




