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Formative Assessment Strategies

Shared by KVEC ELA Teacher Leaders

Card Sort
· Choose a set of terms related to your content

· Have students “group” or “sort” the terms based on their own system, characteristic or category.  Sort based on your own preexisting ideas about the concept.

· Discuss with your partner why they should be grouped a specific way.

SAMPLE Card Sort Activity

Tale of Two Cities Book the First:  Recalled to Life 

Instructions:  Group the following words into categories.  If you don’t know the meaning of a word, you must do your best to use your group’s shared knowledge to figure it out..  Each word must be used once.  After you group the words, label each category appropriately.  (Categories must be based on the word meanings, not other characteristics.)  Write a sentence on the label card that summarizes why you think those words belong together.

Grave, revolution, confidential, mud, expostulation, shoemaker, England, violent, epoch, knitting, blunderbuss, dispatch 
Human Scatterplots

· Quick, visual way for teachers and students to get an immediate classroom snapshot of students’ thinking and the level of confidence students have in their ideas.

· For each response a student can choose from, they also have to choose the degree of understanding they have for the response.

Interest Scale
This Formative Assessment is a way to gauge students’ interest in the topic being taught. 

Using sticky notes, with student names or initials, place their note along the scale for their amount of interest in the topic. This strategy helps teacher to spot students who may be disengaged and need differentiation for motivating and interesting them in learning.
Muddiest Point

Teacher asks students to jot down what the most difficult or confusing part of a lesson was for them.  

Now, it’s your turn to tell me the muddiest point for today’s lesson and put them into the “muddy points” basket.

Traffic Lights (cards, cups, dots)
· Used to determine students levels of understanding

· Students are given three different colored cards, cups or dots, asked to self-assess their understanding about concepts or skills they are learning, and hold up (card), place on top (cups) or sticker (dots) what best matches their understanding


-Red – STOP, I need help!


-Yellow – HELP, I’m not sure about this!


-Green – I’m good to go with this topic!

Three – Two – One

· This provides a structured way for students to reflect on their learning.

· Students respond in writing to three reflective prompts; providing six response


-three of the first   -two of the second  -one final reflection

Odd One Out
· Combines similar items and challenges students to choose which item in the group does not belong.  Students are then asked to justify their reason for selecting the item that does not fit with the others.
Concept Cartoons
· Cartoon drawings that visually depict children or adults sharing their ideas about common, everyday phenomena.

· Students decide which character from a cartoon they agree with most and why.

· Discussions arise from their selection and their ability to justify the response they’ve chosen (sometimes there is no single right answer)

SAMPLE (without drawings) Concept Cartoon: Seeds in the dark
Jan said “the seeds won’t start to grow if I put them in the dark cupboard.

Mark said “they will start to grow better under a bright light.”

Andy said “the amount of light doesn’t make any difference.”

Caroline said “they will start to grow better in the dark.”
Agreement Circles
Activate student thinking; Are active/kinesthetic; Safely engage students in civil discourse; Uncover student ideas/preconceptions/conceptions; Can be used throughout a unit
· Students form a circle

· Listen to the statement read by the teacher 
· Think about the question…do you agree or disagree?

· Agree—move to center of circle; Disagree—stay on the outside of the circle; 
· Pair with a person in the opposite circle and explain/defend your idea
· Call time, read the question again. Is your position still the same?
· Allow time for students to reposition themselves, change partners and go another “round”

· Next steps depend on the teacher’s stage of instruction
Chain Notes
Provide an opportunity to examine others’ thinking; Encourages synthesis and evaluation over recall; Allows various levels of entry points; Best for checking for understanding after students have had some opportunities to learn and explore the concept
· Students think about the question a question posed by the teacher and printed at the top of a sheet of paper (ex. How are individual rights protected?)
· In your head, compose some sentences/statements that answer the question

· A paper will be coming around and when it comes to you, read the other statements and add something new
· Answers can be read aloud or projected from an overhead to allow students opportunity to give feedback on their statements or defend their reasoning
Commit and Toss 
Anonymous technique used to get a quick read on the different ideas students have in class.  This is a very “safe” formative assessment (sense of relief, I’m not alone, see the “wrong” answers can be just as valuable, etc.).
· Student answers a teacher chosen question by writing it on a piece of paper

· When everyone is ready, give the cue to crumple paper into a ball, stand up, and toss it back and forth to others until the teacher says stop. 

· Everyone should now have a paper. (Don’t tell if you get your own!)

· Remind students that the answer they now have is the one they will talk about after posting it on the correct chart!

· Give students time to review the answer they now have in order to discuss it in one of the “4 Corners”

· Use 4 Corners Strategy to visually show the number of participants who selected a particular response. (Charts should be posted in each corner of the room with the answer choices on them)

· Students will get into small groups according to the selected response on their paper and discuss the similarities or differences in the explanations provided for each choice.

· Once all ideas have been made public and discussed, engage students in a class discussion to decide which ideas they believe are most plausible and to provide justification for their thinking. 

· Ask how many students have now modified or completely changed their choice and how many are sticking with their original choice…

· Give correct answer…
Lost and Found Box
Teacher asks students to write down “where they got lost”, or what they did not understand from the day’s lesson on a card and put them into the Lost Box. After further whole group instruction, small group instruction, or individual conferencing; students, when ready, retrieve their lost card, explain how they now understand, or have clarified their lost points, and then place their cards into the Found Box.

Inside/Outside Circle 

Teacher asks students to form two circles – one inside circle and one outside circle.  Students in the inside circle turn and face the students in the outside circle.  Teacher asks students to explain how they would use what they learned in the lesson in “real reading and writing”- (for example if the instructional target focused on rhetoric-how would they use what they learned about rhetoric to be a more critical reader and/or a more proficient persuasive writer.)  Teacher tells students to take so many steps – 1, 3, 5, etc. (could be done several times) and explain again.  Teacher takes anecdotal notes for whole group, small group, and/or individualized instruction. After circle discussions, students may write their explanations on squares of paper to submit.

Got It-Not Sure-Lost Chart

Students complete a 3 column chart.  In the first column they would list the points from the day’s instruction they are sure they understood, points they were not quite sure about in the second column, and points on which they were totally lost in the third column. 

Partner Share Exit Card

Partners verbally share what they believe to be the three most important things/ideas they learned that day.  They then write what they said on 1 side of a card and what their partner said on the other side, and sign both cards. (Looking at both what they said and what their partner said, or what they thought their partner said may provide insight into the understanding of both students.)

Target Strip
Students are given a sentence strip or strip of paper and asked to write the one thing that confused them about the day’s instruction.

Three-Two-One
Student list the three most important point of the lesson, then narrow it to the 2 most important points, and finally to the one most important point from the instruction/lesson/activity on a large inverted triangle graphic organizer.

Non Example Cards
Teacher prepares 3 examples on a square/index card based on the day’s lesson with one example being incorrect or a non-example. Students must identify the one (or more) incorrect example(s) and explain/write how they know or why they think the example is incorrect.

Make It Right

Teacher lists several incorrect statements addressing the current learning target and students must rewrite (adding or deleting the necessary information) the statements correctly.

Relay Learning

Following instruction, the teacher writes the current learning target on several sheets of paper and gives the “target papers” to student learning groups or teams. Each student adds a comment or related thought under the target and initials it. The paper is passed in a circle within each learning group, with each student continuing to add thoughts or notes related to the learning target and their initials, for a predetermined specific period of time. Each team member signs the paper and the teacher collects for review. (Students may be given the option to pass. Many passes from a student- lack of initialed comments - may indicate the need for an individual learning conference.)
Get The Gist
On a graphic organizer, sheet of paper, etc. students answer the following questions:

                              Who or what was this about?

                              Write everything you learned about the who or what.

                              Write the main idea in 10 words or less.

Four Corners 

Teacher numbers corners or places in the classroom and students are asked to write the things they learned, or are sure they understood from the day’s instruction on a Post It Note.  If they write 1 thing they go to Corner or Place 1, if they write 2 things they go to Corner or Place 2, and so on until all students are in the corresponding corner to the number of points they wrote on their Post It Note.  They discuss written points with corner buddies and sign Post It Notes.  Teacher circulates during discussions and collects Post It notes to review.

Now and Then 
Students write on a T Chart in which Side 1 of the T Chart is labeled Now and Side 2 is labeled Then. They write and explain what they have learned on side 1 at the end of an instructional segment.  They then share that with an elbow partner.  After both partners have shared, they may confirm, revise or add to their original thoughts and write those in the Then column.

Really Cards

Students write on the front of a card the points that really made sense to them from the day’s lesson and on the back of the card, the points that really did not make sense to them.

Reminder: Though an activity may say “a day’s lesson,” formative assessments should be done at appropriate points during teaching and learning.  
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